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ABSTRACT
SURVEYING  PARENTS  PERCEPTIONS  OF  WRAPAROUND
SERVICES  IN  A  SPEICAL  EDUCATION  SETTING
BRENDA  CHAPMAN
JUNE  22,  2000
This  study  was  developed  and  implemented  to gain  a better  understanding  of  parent
and  caregiver  perceptions  on  the  influence  of  the  wraparound  programming  in  special
education  process.  This  project  was  completed  at a Level  V,  special  education  program,
located  in  a suburb  of  a large  metropolitan  area,  which  provides  services  using  the
wraparound  philosophy  and  funding.  Traditional  services  have  not  focused  on addressing
parents  views  in  the  change  process  (VanDenBerg,  1996).  Seeking  parent  and  caregiver
perceptions  provides  the  opportunity  for  them  to  voice  concerns  and  provide  input  into
the  change  process.  A  questionnaire  was  developed  and  used  to examine  parent  and
caregiver  perceptions  of  the  influence  of  wraparound  in  a special  education  program.
There  has  been  a call  to evaluate  programs  incorporating  the  wraparound  philosophy,
which  includes  surveying  clients  perceptions  of  their  involvement  in  the  process  (Rosen,
1994).  Twenty-seven  surveys  were  distributed,  to parents  and  caregivers  of  students  in
grades  7-12  who  have  been  directly  involved  in  the  wraparound  process.  The  data
collected  demonstrated  parents  and  caregivers  had  positive  perceptions  of  wraparound
services  provided  at this  site.
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1CHAPTER  1: ST  ATEMENT  OF  PROBLEMS  AND  OBJECTIVES
Introduction
Within  the  past  two  decades,  children's  mental  health  programming  has adopted
'wraparound  prograrnrning'.  Wraparound  programming  developed  in  response  to the
growing  concerns  that  children  with  serious  mental  health  needs  did  not  have  access  to
the  appropriate  services  and  supports  within  their  cornrnunities.  Wraparound  is a
philosophy  which,  seeks  to meet  the  mental  health  needs  of  children  and  their  families,
through  the  development  of  individualized  plans  which  can  be implemented  in  the  child's
identified  community.  Wraparound  was  developed  to encompass  formal  and  informal
supports  and  to  be flexible  in  its  implementation.  The  flexibility  in  its  implementation
and  rapid  push  to  incorporate  this  model  has  "...resulted  in  a plethora  of  service  models
that  vary  widely  with  respect  to their  philosophies,  services,  and  mode  of  implementation
of  programs"  (Epstein,  1998,  p. 162).  Thus  there  has  been  a call  for  the  evaluation  cf
programs,  which  encompass  this  philosophy,  in  order  to measure  their  effectiveness  in
meeting  the  needs  presented  by  this  population.  The  evaluation  process  includes
surveying  clients'  perceptions  of  their  involvement  in  the  process,  as client  satisfaction
has  been  linked  to positive  outcomes  in  certain  settings  (Rosen,  1994).
Background  of  the  Problem
Serving  children  with  mental  health  needs  is relatively  new  in  our  society.  It  wasn't
until  the  early  20'  century  that  the  mental  health  needs  of  children  were  addressed.  Prior
to 1920,  children  with  emotional  and  behaviora}  problems  were  generally  thought  of  as
dependent  or  delinquent  (Petr  &  Spano,  1990)  (Early,  1993).  Since  this  time  numerous
attempts  have  been  made  to improve  services  for  children  with  mental  health  needs.
2Despite  these  efforts,  the  needs  of  children  often  went  unmet.  Available  services  were
often  limited  in  their  nature  and  ability  to meet  the  diverse  needs  presented  by  this
population.  Often,  as a result  of  limited  resources,  children  with  mental  health  needs
received  services  outside  of  their  homes  and  outside  of  their  communities  (Maynard-
Moody,  1994).  The  placement  of  children  in  residential  settings  severed  ties  with  the
child's  community  and  also  made  if  difficult  for  families  to be  part  of  the  overall
treatment  process  (VanDenBerg,  1996).
In 1982,  the  publication  of  the  Unclaimed  Child  by  J. Knitzer  raised  serious  questions
about  the  adequacy  of  the  services  children  were  receiving.  Out  of  this  publication  grew
the  notion  of  a asystem  of  care'  which  has become  the  prevailing  ideology  in  the  mental
health  services  provided  to children  and  their  families  (Stroul,  1998).  The  wraparound
philosophy  grew  out  of  the 'system  of  care'  ideology  and  has  been  implemented  in  an
attempt  to provide  effective  mental  health  services  to children  and  their  families  in  a non-
traditional  manner.
Purpose  of  the  Research
The  purpose  of  this  study  is to survey  the  perceptions  of  parents  and  caregivers,
regarding  the  influence  of  the  wraparound  philosophy  in  a Level  V,  special  education
program.  The  wraparound  component  of  this  program  serves  as a philosophical  base  and
also  serves  as a funding  resource  in  providing  services  in  this  setting.  The  researcher  will
seek  to identify  parent  and  caregiver  attitudes  regarding  this  philosophy.  As  cited  earlier,
positive  client  perceptions  have  been  tied  to positive  outcomes.  This  study  provides
important  information  that  may  serve  as a component  of  program  evaluation.
3Potential  Significance  of  Proposed  Research
This  study  allows  parents  and  caregivers  the  opponunity  to give  feedback  regarding
wraparound  services  their  children  receive.  This  evaluation  also  seeks  to gain  feedback
that  will  be instrumental  in  further  strengthening  the  program.  This  study  may  serve  as a
baseline  for  future  research  conducted  at Vale  Education  Center.  The  schools  are also
required  to complete  monthly  reports  outlining  the  use  of  wraparound  funding.  The
findings  of  this  study  will  be available  to  be used  in  these  reports.
Research 0uestion
What  are  the  perceptions  of  parents  and  caregivers  regarding  the  wraparound
philosophy  in  a Level  V,  special  education  program?  Do  they  perceive  these  services  as
being  effective  in meeting  the  needs  of  their  children?  What  areas  do parents  identify  as
a challenging  for  their  children?
4CHAPTER  2: LITERATURE  REVIEW
Introduction
This  chapter  provides  an overview  of  the  relevant  literature  pertaining  to this  research
project.  There  will  be a brief  history  of  mental  health  services  provided  to children  and
the  transition  to the  development  of  wraparound.  An  exploration  of  wraparound  services
is also  provided,  including  its  development  and  implementation.  The  wraparound
philosophy  and  other  relevant  terminology  are defined  within  the  context  of  this  chapter.
General  themes  from  the  literature  are  identified  including  the  role  of  the  family,  the  need
for  multi-agency  services,  the  role  of  the  school  and  the  need  for  further  evaluation  of
programs  that  incorporate  the  wraparound  philosophy.  The  completion  of  this  literature
review  was  instrumental  in  the  development  of  this  study.  The  purpose  of  this  project  is
to identify,  "From  the  perspective  of  parents  and  caregivers,  has the  incorporation  of
wraparound  services  in  a Level  V,  special  education  program  been  effective  in  meeting
the  needs  of  the  students  with  emotional  and  behavioral  disorders?"
Elements  of  the  wraparound  philosophy  where  first  used  in  Canada  in  the  1960s
(VanDenBerg,  1996).  Wraparound  programming  was  developed  in  response  to  the
growing  concern  that  the  mental  health  needs  of  children  were  not  being  met.  Services
developed  under  the  wraparound  philosophy  were  designed  to be  flexible  so they  could
be administered  in  various  settings.  Wraparound  programming  is connected  to flexible
funding  which  can  be  used  to  purchase  needed  goods  and  services  for  children  with
emotional  and  behavior  disorders  (EBD).  This  may  include  more  traditional  things  such
as medications,  counseling  and  assessment,  but  it  is also  available  to pay  for  things  such
as clothing,  extracurricular  activity  fees  and  services  for  the  whole  family.  For  the
5purpose  of  this  study  the researcher  will  focus  on wraparound  services  administered  from
an academic  setting.  This  does  not  limit  the use of  community  resources  by  any  means
but  rather  incorporates  community  resources  in an attempt  to meet  a multitude  of  needs
for  students  and  their  families.
Traditionally,  services  provided  for  children  with  EBD  have  not  been  viewed  as
effective  in providing  adequate  services  in the identified  child's  cornrnunity.  As  a result,
children  have  often  been  removed  from  their  homes  and  / or  their  cornrnunities  in order  to
receive  treatment  (Maynard-Moody,  1994).  Furthermore,  behavioral  changes  made  in
treatment  settings  are rarely  maintained  after  the youth  is reunited  with  their  family
(Maynard-Moody,  1994).  Historically,  services  provided  to children  with  emotional  and
behavior  disorders  in the  community  have  been  viewed  as disconnected  as services  were
often  pieced  together  to try  and  meet  the needs  of  families  (Ray,  1998).
Wraparound  services  have  been  implemented  in  numerous  communities  to better
serve  children  with  mental  health  needs. This  literature  review  provides  an overview  of
the main  components  of  the wraparound  philosophy  and  the  types  of  programming  it
+ncorporates.
Definition  of  Relevant  Terms
Although  the  term  emotional  and  behavior  disorder  (EBD)  was  cited  throughout  the
literature,  there  is no specific  definition  given  to describe  this  term.  It is noted  that  the
literature  and  public  policy  lack  a clear  definition  of  what  constitutes  a serious  emotional
disorder  (Knitzer,  1982,  Early,  1993)-  However,  EBD  is stated  to be comparable  to the
special  education  category  of  Severe  Emotional  Disturbances  (SED)  as defined  by  the
Individuals  with  Disabilities  Education  Act  (IDEA)  (Eber,  1996).  Therefore,  the
6definition  of  SED  will  be used  to describe  EBD  for  the  purpose  of  this  literature  review.
Severe  Emotional  Disturbances  is defined  as a "severe  functioning  impairment  resulting
from  mental  illness  in  at least  two  of  the  following  areas:  learning  abilities,  family  and
peer  relationships,  behavior  in  the  community  (e.g.  delinquent  activities),  or  behaviors
toward  self  (e.g.  suicidal  behavior)"  (Werrbach,  1996,  p. 67).
The  literature  regarding  children  with  EBD  frequently  refers  to a 'system  of  care'
The  notion  of  the 'system  of  care'  developed  from  the  recognition  that  children  with
emotional  and  behavior  disorders  needed  to be connected  with  an array  of  services  in
order  to have  their  needs  met.  The  'system  of  care'  developed  out  of  the  need  to  provide
community  based,  integrated  services  through  the  use  of  multiple  professionals  and
agencies  as a way  to  meet  the  needs  of  children  with  EBD  (Eber,  1997).  "The  system  of
care  emphasizes  that  services  should  be comprehensive,  individualized  and  least
restrictive"  (Brown,  1997,  p. 37).  Wraparound  programming  is seen  as an extension  of
the  'system  of  care'  philosophy  (Epstein,  1998)-
The  wraparound  process  is an approach  to providing  services  for  children,  in  their
communities,  which  are  tailored  to  the  specific  needs  of  the  child  and  the  family  (Epstein,
1998).  The  wraparound  process,  administered  from  any  setting  should  be inconclusive  of
the  following  elements:
a. Services  must  be  community  based.
b.  Services  and  supports  should  be individually  focused  rather  than  system
focused.
c.  Services  must  be culturally  competent  and  build  upon  the  values  as well  as
reflect  the  social  and  racial  make  up  of  the  families  they  serve-
7d. Parents  should  be included  in all  phases  of  the process.
e. Agencies  should  have  access  to flexible,  non-categorized  funding.
f.  The  process  must  be implemented  on an inner-agency  basis  and owned  by  the
larger  cornrnunity.
g. Services  must  be unconditional,  changing  with  the  needs  of  the family.
h.  Outcomes  must  be measured.
(VanDenBerg,  1996)
Historical  Background
Providing  services  for  children  with  emotional  and  behavioral  disorders  is fairly  new
in the  mental  health  field.  The  profession  first  started  to recognize  children  as having
mental  health  disorders  at the  beginning  of  the  20'  century.  It  wasn't  until  the 1920s  that
children  with  emotional  and  behaviorai  disorders  first  started  receiving  attention.  At  this
time  "...  needy  children  in  the United  States  generally  were  thought  of  as dependent  or
delinquent"  (Early,  1993,  p. 743).  Legislation  passed  since  this  time  was  often  viewed  as
inadequate  in  meeting  the  needs  of  children  with  emotional  and  behavior  disorders.
"The  neglect  of  mental  health  needs  of  children  and adolescence  has historical  roots"
(Allen-Meares,  1996,  p. 461).  A  national  policy,  the Community  Mental  Health  Centers
Act  (CMHCA),  passed  in 1963,  included  provisions  to serve  children.  However,  the
resulting  emphasis  of  this  legislation  was  focused  on hospitals  for  the mentally  ill  and
adult  services,  while  services  to be provided  to children  were  virtually  ignored  (Alien-
Meares,  1996).  Prior  to 1965,  the  majority  of  services  that  were  provided  for  children
focused  exclusively  on the child  and  not  the family  unit  as a whole  (Estrade,  1995).  In
1980,  the  passage  of  the  Adoption  Assistance  and  Child  Welfare  Act  also  addressed  the
8need  to provide  services  to children  and included  provisions  for  serving  children  with
emotional  and  behavioral  disorders  (Petr,  1994).  The  provisions  designated  for  children
in this  piece  of  legislation  were  virtually  overlooked  for  the  first  ten years  of  its existence
(Petr,  1994).
In 1982,  changes  came  into  play  in the services  provided  for  children  with  emotional
and  behavior  disorders,  with  the  publication  of  the  Unclaimed  Child  by  J. Knitzer.  This
document  reported  that  of  the three  million  children  in the United  States  with  severe
emotional  disorders,  two-thirds  were  not  receiving  the mental  health  services  they
required  and  many  more  children  were  receiving  inappropriate  care  (Stroul,  1998).  Out
of  the  publication  of  the Unclaimed  Child  g'rew the notion  of  a community  based  'system
of  care'  which  "...  became  the  prevailing  ideology  for  mental  health  service  systems  for
children  and adolescents  and their  families"  (Stroul,  1998,  p. 120).
The  inadequacies  in services  provided  to children  also  reached  the  educational  system
with  its  ability  to adequately  serve  children  with  EBD  "Historically,  educational
programs  for  students  with  emotional  and  behavioral  disorders  (EBD)  have  not  been
associated  with  positive  outcomes"  (Eber,  1997,  p.385).  hi  comparison  to other
disabilities,  children  with  emotional  and  behavioral  disorders  have  had  the  highest
dropout  rates,  the  lowest  academic  achievements  and  the  highest  rates  of  restrictive
placements  (Koyanagi  &  Gaines,  1993)  (Eber,  1997).
Wraparound  programming  has been  incorporated  into  educational  and  other  programs
serving  youth,  with  the intent  of  improving  services  and  outcomes  for  children  with
emotional  and  behavioral  disorders.  Multiple  themes  are identified  within  the context  of
the  literature  and will  be explored  in the following  section.
gThemes
Individuality,  Family  &  Community
The  notion  of  individuality,  family  and  cornrnunity  was  reiterated  throughout  the
literature.  The  idea  of  individuality  in  providing  services  to child  with  EBD  and  their
families  is highlighted  and  seen  as an important  component  of  the  wraparound  process.
That  is, services  should  be catered  to meet  the  specific  needs  of  each  individual  child  /
family  unit.  Closely  tied  to  the  individuality  of  services  is the  necessity  to service
children  in  conjunction  with  their  farnilies  This  is also  emphasized  throughout  the
literature  (Eber,  1997).  The  family  is viewed  as a primary  link  between  the  child  and
their  ability  to function  within  the  community.  Therefore  it  is seen  as counterproductive
to work  with  a child  in  isolation  from  their  family  (Rona,  1991,  p. 6, Werrbach,  1996).
The  literature  views  the  community  as a vital  component  in  the  wraparound  process.
Having  appropriate  and  adequate  services  available  in  communities  is a vital  piece  in  this
process.  Without  the  necessary  resources  children  cannot  be served  in  their  communities.
However,  professional  services  are  not  viewed  as the  only  vital  component  available  in
the  community.  Emphasis  is also  placed  on  the  need  for  community  members,  who  are
non-agency  based,  to become  involved  in  the  wraparound  process,  to provide  natural
supports  for  children  and  to avoid  the  tendency  for  traditional  service  biases  to come  into
play  (VanDenBerg,  1996).  For  example,  a minister,  mentor,  neighbor,  aunt  or  uncle,  or
anyone  who  has a close  relationship  with  a child  may  be asked  to participate  as a member
of  a wraparound  team.
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Multi-Agency  Needs
Another  major  theme  presented  in the literature  is the necessity  of  using  multiple
services,  agencies  and community  supports  in the wraparound  process.  Children  with
emotional  and behavior  disorders  present  multiple  challenges  in multiple  facets  of
functioning  and therefore  incorporating  a variety  of  services  is necessary  in order  to
appropriately  serve  this  population.  Although  the need for  multiple  services  is presented
in  the  literature  it is also noted  that  there  are conflicting  ideas  among  the various  service
providers  as to the best  way  to implement  services.  For  example,  who  should  handle  the
funding  and who  should  oversee  the whole  wraparound  process?  Furthermore,  the
process  of  providing  services  to children  through  the use of  multi-agency  services  is
sometimes  viewed  as a threat  because  it  goes against  traditional  models  of  providing
services  to this  population  (VanDenBerg,  1996).
Evaluation
The  need for  further  evaluation  of  wraparound  programming  is also presented  in the
literature.  One of  the initial  problems  stated  in the evaluation  process  is that  there  is
conflicting  information  about  the origin  of  this  type  of  programming.  One  viewpoint
reports  the wraparound  philosophy  was developed  and piloted  in the early  1990's,  and is
still  considered  to be a relatively  new  way  of  providing  services  to children  with  EBD.  It
is also states that  there  has been a rapid  push  to implement  wraparound  services  which
has resulted  in large  differences  in the implementation  of  programming  (Epstein,  1998).
The opposing  viewpoint  expresses  that  wraparound  programming  is not  a new
philosophy.  Rather  it states it has evolved  over  the past  twenty  years  and its
implementation  has been  painstakingly  slow  because  this  philosophy  is so vastly  different
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from  the traditional  models  of  serving  children  with  emotional  and  behavioral  disorders
(VanDenBerg,  1996).  Despite  these  differing  views  there  is an overriding  consistent
theme  that  calls  for  long  term  studies  to evaluate  this  model  of  providing  services.
One  of  the  perceived  complications  addressed  in the  evaluation  process  is the diversity
in programming  The  flexibility  encouraged  in programming  has allowed  for  wraparound
services  to be administered  in a variety  of  ways  and  therefore  presents  challenges  in
measuring  outcomes.  One  approach  to the evaluation  process,  conducted  by  the Vermont
System  for  Tracking  Client  Progress  (VSTCP),  was  to survey  the youth  involved  in
wraparound  programming  and  to compare  their  degree  of  satisfaction  with  outcome
measures  (Rosen,  1994).  The  findings  of  this  study  showed  that  youth  were  satisfied
with  their  involvement  in the wraparound  process.  It  has also  been  stated  that  it  is
desirable  to administer  consumer  satisfaction  surveys  and interviews  in the evaluation
process  to measure  family  reaction  and  responses  to services  (VanDenBerg,  1996).
However,  several  studies  have  suggested  that  the  degree  of  satisfaction  has an ambiguous
relationship  with  behavioral  outcome  measures  (Rosen,  1994).  Despite  differing
opinions  the  need  for  further  evaluation  of  the  wraparound  process  is strongly  encouraged
throughout  the  literature.
Involvement  of  the School  System
The  involvement  of  the school  system  in  the wraparound  process  is debated.  Schools
that  provide  services  for  children  with  emotional  and  behavioral  disorders  are presented
with  multiple  challenges.  As  mentioned  in  the  introduction,  this  population  has
traditionaIIy  struggled  in  the academic  setting  and  schools  need  support  in order  to meet
the needs  of  these  children.  Additionally,  the  number  of  children  in academic  settings
Augsburg Coilege  Library
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who  display  difficult  behaviors  is increasing  (Eber,  1997).  It  is stated  that  school  social
workers  are a vital  component  in the wraparound  process  because  their  experiences  in
special  education  programs  has challenged  them  to be both  creative  and  team  players
(Maynard-Moody,  1994).  Also  recognized  is the need  for  more  professional  support  for
teachers  and support  staff  in the school  setting  which  serve  this  population  (Eber,  1996)
Wraparound  services  assist  in supporting  staff  by  working  with  outside  agencies.
Despite  identified  needs,  the incorporation  of  wraparound  services  in schools  has been
frustrating.  Schools  providing  services  to children  with  emotional  and behavioral
disorders  are presented  with  multiple  challenges  such  as: identifying  who  should  be
eligible  for  services;  seeking  funding  sources,  and; coordinating  resources  (Eber,  1997).
This  may  be comparable  to the  challenges  that  are presented  in the overall  multi-agency
approach.  Additionally,  schools  have  complex  systems  and  existing  regulatory  processes
already  in place  that  are based  on a 25 year  history  of  federal  mandate  (IDEA)  (Eber,
1997).  Components  of  wraparound  programming  may  be challenged  by  these  federal
mandates  if  they  do not  coincide  with  its  regulations.
Theoretical  / Conceptual  Framework
The  most  predominant  framework,  used  in conjunction  with  the  wraparound  process,
is the  strengths  perspective.  Incorporating  a strong  theoretical  base  is an important
component  in  further  strengthening  programs  which  serve  this  population.  The  lack  of
connection  between  theory  and services  provided  is seen as one  of  the  limitations  of
research  on families  and  children  with  emotional  disorders  (McDonald,  1996).  The
concern  is expressed  that  without  a strong  theoretical  base  the  value  of  the wraparound
philosophy  will  be lost. "The  basis  for  wraparound  must  now  be determined  by  more
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than  value-laden  principles  or this  promising  alternative  may  soon  lose  its luster"
(Rosenblatt,  1996,  Malysiak,  1998,  p. 12).
The  strengths  perspective,  which  compliments  wraparound  programming  by focusing
on child,  family  and  environmental  strengths,  is seen as a major  component  of  the
wraparound  philosophy.  It has been  suggested  that  the influence  of  the strengths  model
is an important  step for  future  research  given  wraparounds  heavy  reliance  on strengths  to
achieve  positive  outcomes  (Duchnowski  &  Kutash,  1993,  VanDenBerg,  1996).  The  idea
behind  wraparound  services  is that  they  should  reflect  the specific  needs  of  the child  and
family  and the  services  designated  to an individual  family  should  be built  on the families
strengths  (Ray,  1998).  Therefore,  the assessment  of  the  child,  family  and  cornrnunity
should  be based  in the strengths  perspective  (Werrbach,  1996).  The  incorporation  of  the
strengths  perspective  is strongly  supported  in  the  literature  but  additional  support  is also
sought  after  in this  model.  The  criticism  exists  that  while  the strengths  perspective  leads
to valuable  information,  such  as family  strengths,  family  life  cycles,  how  individuals
respond  to stress,  and  interaction  of  family  members,  it  has provided  little  knowledge
about  how  these  forces  interact  (.McDonald,  1996).
While  not  as prevalent  in the literature,  the  incorporation  of  systems  theory  and
ecological  perspective  is also  touched  upon.  In  one  study,  there  is reference  made  to an
'ecological  strengths  enhancement'.  The  coupling  of  ecological  perspective  and  the
strengths  perspective  is defined  as "a  process  in  which  strengths  are identified  in  the
family,  school,  and  community  and actively  combined  to address  needs  in  these  systems"
(Malysiak,  1998).  Thus  this  technique  points  out  the importance  of  looking  at child  and
family  strengths  in  their  environment  and  building  on these  strengths  to  meet  the needs  in
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ones  environment.  An  oveniding  theme  presents  that  the  incorporation  of  theory  is an
essential  component  for  the  successful  continuation  of  wraparound  programming.
Gaps  in  the  Literature
In  reviewing  the  literature,  little  reference  is given  to the  best  place  to implement
wraparound  services.  It  appears  the  services  can  be implemented  through  various
community  agencies.  Most  frequently,  mental  health  facilities  and  child  welfare  agencies
have  been  the  starting  point  for  the  wraparound  process  (Eber,  1996).  It  is difficult  to
decipher  where  a child  first  becomes  connected  to wraparound  service  and  who  should  be
designated  to oversee  the  whole  wraparound  process.  Does  this  in  turn  cause  the
duplication  of  services?  Is there  a particular  type  of  agency  best  suited  to oversee  or
case-manage  children  involved  in  the  wraparound  process?  This  also  presents  the
question  as to whether  or  not  schools  are  the  best  place  to implement  wraparound
services  for  children  with  emotional  and  behavior  disorders.  Would  the  school  setting  be
an ideal  place  for  implementing  wraparound  prograrnrning  as children  are  mandated  to
attend  school  anyhow?  Would  the  school  setting  be ideal  for  early  identification  of
difficulties  and  therefore  be an ideal  place  to implement  wraparound  services?  Schools
may  be a favorable  place  to implement  wraparound  services  because  there  may  be fewer
stigmas  attached  to the  school  environment.
As  mentioned  previously,  there  is a lack  of  long-term  studies  that  show  the  long-term
effects  of  being  involved  in  the  wraparound  process.  How  is success  measured  in  this
process?  Furthemiore,  as it  relates  to the  school  system,  is the  incorporation  of
wraparound  programming  in  the  school  system  instrumental  in  providing  the  resources
children  with  emotional  and  behavior  disorders  need  in  order  to  be successful  in  the
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educational  process?  An  imponant  component  of  the  evaluation  process  is incorporating
parent's  feedback.  Traditional  services  have  not  been  accustomed  to addressing  parents
views  in the  change  process  (VanDenBerg,  1996).  Parents  often  report  feeling  blamed  by
professionals  for  their  children's  difficulties  (Early,  1993).  Seeking  parent's  perceptions
allows  them  to voice  their  concerns  and  to contribute  to the  wraparound  process.
Conclusion
This  literature  review  discusses  the  history  of  providing  mental  health  services  to
children  with  emotional  and  behavior  disorders  It  also  presents  the  most  cunent  forms
of  services  provided  in  the  children's  mental  health  field,  such  as the  role  of  the  school
system  in  serving  children  identified  with  EBD.  The  process  of  reviewing  the  literature
has  lead  to the  development  of  the  research  questions  and  the  formulation  of  this  study.
The  research  questions  are: "What  are the  perceptions  of  parent  and  caregivers  regarding
the  incorporation  of  the  wraparound  philosophy  in  a Level  V,  special  education  program?
Do  they  perceive  these  services  as being  effective  in  meeting  the  needs  of  their  children?
What  areas  do parents  and  caregivers  identify  as being  the  most  challenging  for  their
children?  The  following  chapter  presents  the  theoretical  / conceptual  framework
methodology  used  in  conjunction  with  this  research  project.
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CHAPTER  3: THEORETICAL  / CONCEPTUAL  FRAMEWORK
Introduction
This  section  of  the thesis  will  define  systems  theory  and  the  strengths  perspective  and
their  implications  for  this  research  project.  The  first  section  relates  to systems  theory  and
will  then  be followed  with  a piece  on  the  strengths  perspective.  It  is stated  in  the
literature  review  that  wraparound  services  should  not  be system  focused;  rather,  they
should  be catered  to meet  the  specific  needs  of  children.  However,  children  are still
largely  effected  by  the  systems  surrounding  them,  such  as family  systems,  community
systems  and  the  school  system.  For  this  reason,  systems  theory  has  been  chosen  to
coincide  with  this  research  project.  In  conclusion,  there  will  be a discussion  on  the
implications  of  theory  in  conjunction  with  this  research  project.
Systems  Theory
Definition  of  Relevant  Terms
Input  -  is used  to describe  energy  that  is fed  into  a system
Output  -  is used  to describe  effects  on  the  environment  of  energy  passed  through
the  system
Feedback  loops  -  information  is passed  through  the  system,  which  in  tum,  effects
the  output
Circular  causality  -  defines  interactions  among  systems  as happening  in  a circular
motion  rather  than  in  a linear  process  (Payne,  1997).
17
Defining  Systems  Theory
Systems  theory  is a biological  theory  that  believes  all  organisms  are  systems,
composed  of  subsystems  and  also  a part  of  larger  super-systems  (Payne,  1997).  This
theory  is based  on the  belief  that  all  living  organisms  operate  in  open  systems,  which
have  important  inputs  and  outputs  (Andreae,  1996).  That  is, all  organisms  interact  with
things  in  their  environment.  The  interactions  between  organisms  are not  linear  but  rather
circular.  In  this  sense  we  do not  simply  say  A  causes  B or  visa  versa.  Instead,  systems
theory  views  interactions  among  organisms  as happening  in  circular  patterns.  Circular
causality  is the  term  used  to define  this  process,  where  there  is no  simple  cause  and  effect
to describe  situations.  In  systems  theory,  every  part  of  the  system  is seen  as playing  a
role  in  interactions.  Essentially,  systems  theory  shifts  attention  from  the  cause  and  effect
relationship  and  focuses  on the  person  and/or  the  situation  as interrelated.
Systems  theory  had  a major  impact  on  social  work  in  the  1970s  (Payne,  1997).
LudwigVon  Bertalanffy,  a founder  of  systems  theory,  was  among  the  first  to  recognize
that  systems  have  holistic  properties,  which  are  not  found  separately,  within  the  parts  of
individual  systems  (Andreae,  1996).  Hearn  was  one  of  the  first  social  workers  to
describe  the  potential  value  of  systems  theory  to social  work  practice  theory.  He
suggested  using  the  understanding  of  one  system  to better  understand  another  system
(Andreae,  1996).  For  example,  if  one  is struggling  in  a formal  system,  this  could  be an
indicator  of  difficulties  in  his  / her  informal  system.
Systems  theory  breaks  down  into  three  different  types  of  systems:  the  informal  or
natural  system  such  as friends  and  family;  formal  systems  such  as community  groups  and
local  organizations;  and  societal  systems  such  as hospitals  or  schools  (Payne,  1997).  The
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systems  in  our  environment  are seen  as entities  with  boundaries  through  which  energy  is
exchanged.  If  a system  is closed  there  is no  exchange  of  energy.  In an open  system  the
boundaries  of  the  systems  are  permeable  and  energy  is exchanged  (Payne,  1997).
Systems  may  also  create  their  own  energy  to  maintain  themselves.  This  is referred  to as
syngery  (Payne,  1997).  This  theory  is based  on the  idea  that  people  depend  on the
interactions  between  systems  for  satisfaction  in  their  life;  therefore,  social  workers  must
focus  on systems  (Payne,  1997).  Systems  theory  is not  only  used  to examine  how
systems  are maintained,  but  also  looks  at how  changes  can  be made  within  and  between
VllOuS  S'y'StemS.
Strengths  Perspective
The  strengths  perspective  will  also  be used  in  conjunction  with  this  research  project  as
focusing  on  strengths  is seen  as a vital  component  of  the  wraparound  process.
Throughout  history  there  has  been  a tendency  to focus  on  the  pathological  problems  of
individuals  (Weick,  1989).  Valuing  families  by  recognizing  and  building  on  their
strengths  can  assist  individuals  in  improving  their  lives  (Early  &  GlenMaye,  2000).  The
strengths  perspective  should  focus  on both  the  strengths  of  the  individual  and  the
strengths  in  their  environment  (Weick,  1989).
The  strengths  perspective  is based  on six  core  elements  as describe  in  the  text,  The
Strength  Perspective  in  Social  Work,  by  D.  Saleebey.  These  principles  are described  in
the  following  section.
Empowerment  - empowering  people  is not  about  giving  power  to the  people  but
discovering  the  power  individuals  possess.  This  is conducted  by  providing  opportunities
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for  connections  with  family,  institutions  and  communities  and  it includes  trusting
individuals  intuitions,  accounts,  perspectives  and  energies  (Saleebey,  1992).
Membership  -  Those  who  don't  have  a feeling  of  membership  are  especially
vulnerable.  Membership  of  a species  entitles  one  to dignity,  respect  and  responsibility.
The  feelings  of  membership  can  be enhanced  when  workers  instigating  a mutual  stance,
in  helping  give  voice  to individuals  stories,  values  and  beliefs,  recognizing  efforts  and
successes  in surviving,  and  giving  attention  to and  making  links  to communities  where  an
individuals  strengths  are  respected  (Saleebey,  1992).
Regeneration  and  Healing  from  Within  -  It  is not  the  role  of  the  helping
profession  to take  over  the  tasks  of  understanding  another's  pain  and  suffering  rather
individuals  should  be encouraged  to use  their  own  resources  (inner  and  outer)  for  healing
(Saleebey,  1992).
-  the  synergistic  perspective  believes  that  when  people  are  brought
together  into  interrelationships,  "they  create  new  and  often  unexpected  patterns  of
resources  that  typically  exceed  the  complexity  of  their  individual  constituents"  (Saleebey,
p. 11,  1992).  Over  time,  the  presence  of  synergy  in  a community  will  help  develop
certain  qualities.  Such  qualities  include  things  like:  generating  new  and  expandable
resources;  creating  a sense  of  belonging  for  families  to  the  larger  community;  greater
interest  in  creating  relationships  with  institutions  outside  of  the  community,  and;  a greater
resistance  to groups  or  agencies  with  hostile  attitudes  towards  the  community  (Saleebey,
1992).
Dialogue  and  Collaboration  -  it  is through  dialogue  that  we  confirm  the
importance  of  others  and  that  one  can  begin  to heal  the  wounds  within  oneself,  with
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others  and  with  institutions.  It  is through  dialogue  with  others  that  we  can  begin  to
overcome  barriers  of  distrust,  paternalism,  and  oppression.  When  we  collaborate  with
clients  we  become  stakeholders  in  whatever  projects  they  undertake.  In  collaborating,
helpers  must  be open  to  negotiation,  appreciate  the  views  of  those  they  are collaborating
with  and  hold  their  own  voice  in  the  interest  of  their  clients  (Rappaport,  1990,  Saleebey,
1992).
Suspension  of  disbelief  -  Suspension  of  disbelief  states  social  workers  should  not
try  to second-guess  what  clients  are telling  them,  even  if  we  suspect  they  are not  telling
the  truth.  This  may  be their  only  line  of  defense  in  protecting  their  self-esteem,  non-
normative  lifestyles  and  self  interests  (Saleebey,  1992).
The  strengths  perspective  assumes  that  clients  already  have  knowledge  and  resources
they  can  use  to improve  a situation;  it  is the  obligation  of  the  social  worker  to collaborate
with  these  efforts  (Saleebey,  1992).
Implications  for  Research  Proiect
The  literature  supporting  the  wraparound  philosophy  states  that  the  services  provided
to children  should  focus  on  the  individual  rather  than  on systems.  That  is, services
should  be provided  to  meet  the  individual  needs  of  the  child  rather  than  using  limited
resources  to blanket  all  the  needs  of  children  with  mental  health  challenges.  Regardless
of  the  focus  on  individuals,  the  children  receiving  services  are  affected  by  the  influence
of  numerous  systems.  The  family,  in  and  of  itself,  is a system  that  plays  a iarge  role  in
meeting  the  needs  of  a child.  Due  to the  influences  of  the  outlying  systems  on  children
and  their  families,  the  researcher  has  chosen  to  use  systems  theory  in  conjunction  with
this  research  project.  Systems  theory  looks  at the  interactions  in  our  environment  as
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holistic.  In the wraparound  process,  there  is a similar  take  on this  holistic  viewpoint.  In
providing  children  with  services,  the wraparound  philosophy  believes  services  should  be
inclusive  from  all aspects  or systems  of  the  child's  life  because  each  system  has an effect
on the child.  For  example,  the support  of  formal  and informal  community  systems  is
recognized  as well  as the incorporation  of  the family  systems  in the wraparound  process.
Furthermore,  the wraparound  process  takes  into  consideration  how  problems  in one
system  (e.g  the family  system)  may  cause  difficulties  in another  system  (e.g.  school
system).  One  of  the questions  posed  in the literature  review  was  whether  or not  the
school  setting  was  the  best  place  to implement  the wraparound  process.  This  could  be
explored  further  by  comparing  the stability  of  other  systems  in the child'  s life  and  their
attitude  and  perceptions  of  various  institutions.  For  example,  does a school  system  have
fewer  stigmas  attached  to it then  a mental  health  organization  and  if  so, would  families  be
more  receptive  to becoming  involved  in the  wraparound  process  if  it were  implemented
in a school  setting?  Systems  theory  is well  suited  to exploring  the wraparound  processes
being  implemented  in  our  school  systems  and  therefore  will  be used  in  conjunction  with
this  research  project
The  strengths  perspective  has also  been  incorporated  into  this  study,  as drawing  on
individual  strengths  is an important  component  of  the  wraparound  philosophy.  A
strengths  approach  should  be visible  in all  phases  of  the  treatment  process.  Workers
should  use a strengths  assessment  to identify  child  and  family  strengths  from  the  very
beginning  (Early  &  GlenMaye,  2000).  Children  often  become  labeled  by  their
disabilities  or disability  behaviors  and  the  problem  becomes  the sole  basis  for  their
identity  (Saleebey,  1992).  Incorporating  a strengths  perspective  does  not  mean
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practitioners  should  overlook  problem  areas,  rather  their  approach  should  first  look  at the
strengths  of  a family  and  assist  family  members  to use  their  strengths  in  order  to improve
their  situation.
There  are certain  aspects  of  the  strengths  perspective  that  have  a strong  conelation
with  wraparound  programming  and  with  this  study.  The  strengths  perspective  discusses
the  importance  of  membership.  Without  membership  individuals  are  especially
vulnerable  (Saleebey,  1992).  It seems  wraparound's  focus  on  the  involvement  of  the
family  and  informal  support  systems  would  enhance  the  feeling  of  membership  among  its
participants.  Membership  also  ties  into  synergy.  Not  only  does  bringing  people  together
create  an atmosphere  where  individuals  can  feel  membership,  it  also  creates  new  energy.
The  idea  behind  synergy  is that  by  bring  people  together  the  potential  exists  to create  new
energies  and  resources  that  could  not  be gained  on an individual  basis.  These  two
concepts  are supported  in  the  wraparound  philosophy.  The  formal  meetings  discussed  in
the  wraparound  process  supports  bringing  people  together  to brainstorm  and  to provide
resources  and  support  for  the  benefit  of  the  child  and  their  family.
Empowerment  is another  component  of  the  strengths  perspective  that  is also  important
in  the  wraparound  process.  Individuals  become  empowered  when  they  have
opportunities.  Wraparound  recognizes  this  in  its  ability  for  flexibility,  its  focus  on
individuals  and  through  the  availability  of  flexible  funding.  Empowerment  also  talks
about  trusting  individual's  intuition  and  perspectives.  A  wraparound  team  member,  who
has  known  a child  for  an extended  period  of  time,  may  have  more  intuition  about  how  to
best  serve  a child  than  a psychiatrist  who  has only  a limited  amount  of  time  to spend  a
child.  Also  present  is the  need  to  take  participants  input  at face  value.  This  is referred  to
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as the  suspension  of  disbelief.  At  times  workers  may  try  and  guess  if  a parent  or  relative
is being  honest.  In  doing  so, barriers  are created.  Even  if  a practitioner  sees something
differently  than  a parent,  they  need  to value  the  client's  perspective.  This  is why
measures,  such  as the  one  used  in  this  study,  need  to be incorporated  into  practices  so
clients  have  the  opportunity  to voice  their  opinions.
The  last  component  addressed,  in  relation  to the  strengths  perspective,  is dialogue
and  collaboration.  This  again  believes  in  the  importance  of  clients  having  the  opportunity
to have  a voice  and  therefore  supports  things  such  as including  family  members  in  the
wraparound  process  and  surveying  for  participants'  perceptions.  It  is through  dialogue
that  we  confirm  the  importance  of  others  as well  as overcome  barriers  and  oppression
(Saleebey,  1992).  The  work  of  clients  and  professionals  should  be done  on a basis  of
collaboration.  Collaboration  should  be demonstrated  in  the  wraparound  process.  By
bringing  together  wraparound  teams  the  members  are able  to work  together  to best  serve
a child.
The  incorporation  of  the  strengths  perspective  and  systems  theory  has  been
instrumental  in  correlating  theory  with  research.  The  significance  of  the  strengths
perspective  mid  systems  theory  is further  demonstrated  in  the  final  discussion.  The  next
chapter  provides  an overview  of  the  methods  for  the  purpose  of  this  study.
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CHAPTER  4: METHODOLOGY
Introduction
This  chapter  provides  an overview  of  the  methods  used  in conjunction  with  this
research  project.  The  development  and  implementation  of  the  survey  used  with  the
project  is discussed.  The  questionnaire  designed  for  this  project  sought  to identify  parent
and  caregiver  perceptions  of  the  incorporation  of  wraparound  prograrnrning  in a special
education  program.  Initially,  there  is an explanation  of  the  instrument  development,
including  measurement  error,  reliability  and  validity,  and  levels  of  measurement.  This  is
followed  by  a description  of  the  study  population.  Data  collection  procedures  are
explained  as well  as procedures  of  data  analysis.  Finally,  there  is an overview  of  the
precautions  taken  to  protect  human  subjects.
For  the  purpose  of  this  research  project,  27 questionnaires  were  mailed  to the  parents
and  caregivers  of  students  attending  Vale  Education  Center,  a special  education  program
that  serves  children  with  emotional  and  behavior  disorders.  Approval  to complete  this
project  was  given  by  Vale  Education  Center  Administration,  School  District  191.  The
Approval  letter  can  be found  in  attached  Appendix  A.
histrument  Development
This  researcher  created  the  survey  instrument  administered  in  conjunction  with  this
study.  The  survey  questions  were  drawn  from  previously  used  questionnaires  as well  as
based  on the  literature  (Eber,  1996;  Eber,  1997;  Epstein,  1998;  .McDonald,  1996;
Malysiak,  1998;  Ray,  1998;  Rosen,  1994).  The  questions  were  formulated  to reflect  this
specific  special  education  program.  The  questionnaire  is quantitative,  using  a Likert
Scale  for  the  majority  of  the  questions.  The  quantitative  questions  were  followed  up  with
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four  open-ended  questions.  Vale  Education  Center's  administrator  and  one  staff  member
reviewed  the  questionnaire.  The  researcher's  thesis  advisor  and  colleagues  also  reviewed
the  instrument.  Review  of  the  questionnaire  was  conducted  as a means  to provide
feedback  on the  clarity  and  significance  of  the  questions  asked.  Please  find  a copy  of  the
questionnaire  in Appendix  C.
An  informational  letter  was  written  to accompany  the  questionnaire  explaining  the
purpose  of  the  study  as well  as to provide  information  to the  potential  participants
regarding  their  involvement  in  the  study.  The  letter  explained  wraparound  programming
for  parents  and  caregivers  that  might  be unfamiliar  with  this  terminology.  It also
explained  the  services  administered  under  wraparound.  Please  find  a copy  of  this  letter  in
attached  Appendix  B. Each  survey  was  accompanied  by  a pre-addressed,  stamped
envelope.  The  questionnaires  were  sent  to  the  parent  and  caregivers  home  addresses  as
indicated  by  the  enrollment  roster
Measurement  Error
Systematic  errors  occur  when  the  data  collected  paints  a false  picture  of  what  is being
measured  (Rubin  and  Babbie,  1997).  Potentially,  in  this  study,  this  could  happen  in  the
way  the  questions  were  presented  in  the  questionnaire.  In  order  to reduce  systematic
error  in  this  study,  the  questionnaire  was  developed  in  an attempt  to avoid  leading
questions  or  questions  that  solicit  a desired  response.  The  questionnaire  was  based  on
previously  used  questionnaires  and  was  reviewed  by  colleagues  in  an attempt  to  minimize
systematic  error.  Anonymous  questionnaires  were  chosen  to  minimize  the  social
desirability  bias.  Cultural  issues  were  taken  into  consideration  in  the  questionnaire
development.  This  is reflected  in  the  language  and  definitions  provided  in  the
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questionnaire,  which  were  used  to promote  clarity.  There  is a need  to account  for  bias  in
low  response  rates.  A  pre-addressed,  stamped  envelope  accompanied  the  questionnaires
and  a reminder  postcard  followed  two  weeks  after  the  initial  mailing  to increase  the
response  rate.
Random  error  occurs  in  research  when  the  measurement  used  continually  comes  up
with  different  results  (Rubin  and  Babbie,  1997)  This  can  occur  if  the  survey  used  is too
lengthy  or  too  complex.  To  avoid  random  error  the  questionnaire  was  made  to be concise
and  was  written  in  layman's  terms  to increase  the  understanding  of  the  questions.  The
questionnaire  and  informational  letter  also  defined  terms  that  may  not  have  been  easily
understood.  Again,  the  researcher  sought  feedback  from  colleagues  and  school  personnel
regarding  potential  biases.
Reliability  and  Validity
"Survey  research  is generally  weak  on  validity  and  strong  on reliability"  (Rubin  and
Babbie,  1997,  p. 364).  The  issue  of  validity  was  a concem  as survey  research  limits  how
a respondent  can  express  an opinion.  Therefore,  the  study  questionnaire  included  four
open-ended  questions  in  order  to  increase  the  validity  of  this  study.  Reliability,  on  the
other  hand,  is generally  high  in  research  questionnaires  because  questionnaires  do  not
rely  on the  observations  or  interpretations  of  the  researcher.  Reliability  was  also  effected
by  the  way  the  questions  were  presented.  To  further  increase  the  reliability,  the  questions
asked  were  drawn  from  previous  questionnaires  and  were  reviewed  by  professionals,  who
were  familiar  with  wraparound  programming,  in  order  to minimize  errors.
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Levels  of  Measurement  of  Variables
An  ordinal  level  of  measurement  was  used  for  the  majority  of  questions  on  the  study
instrument.  These  survey  questions  sought  responses  based  on a Likert  scale  of
measurement.  The  questionnaire  also  included  four  open-ended  questions.
Participants
The  wraparound  process,  examined  in  conjunction  with  this  project,  serves  children
with  emotional  and  behavior  disorders,  and  their  families.  The  students  involved  in
wraparound  attending  Vale  Education  Center  have  been  diagnosed  with  an Emotional
and  Behavior  Disorder  (EBD).  Vale  Education  Center  is a Level  V  program.  The  Level
V category  signifies  the  highest  level  of  special  education  and  is based  on  the  continuum
of  care  outlined  in  the  special  education  due  process.  Due  process  consists  of  procedural
safeguards  that  ensure  parents  have  the  opportunity  to review  and  give  consent  to their
child's  participation  in  special.  education  (Reynolds,  2000).  In  order  for  a student  to be in
a Level  V  program  they  have  had  to gone  through  the  process  of  Levels  I -  IV.  Children
in  Level  V  programs  are in  special  education  settings  separate  from  mainstrearn  services.
All  students  who  are  involved  in  special  education  are  required  by  state  law  to  have  a
current  Individual  Education  Plan  (IEP),  which  outlines  their  specific  needs,  goals  and
means  established  to achieve  goals.  All  students  in  this  program  should  have  undergone
the  necessary  requirements,  associated  with  the  due  process  guidelines,  outlined  for
moving  through  the  different  levels  of  the  special  education  process  in  order  to  be
receiving  Level  V  services.
The  parents  and  caregivers  of  students  being  surveyed  have  students  enrolled  in
grades  7-12  at Vale  Education  Center.  In  addition  to receiving  the  special  education
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services,  their  children  have  also  received  services  through  wraparound  programming.
The  individual  or  individuals  identified  as the  child's  legal  guardian,  on  the  current
school  enrollment  roster,  were  sent  surveys.  Determination  of  involvement  in
wraparound  programming  was  based  on the whether  or  not  a parent  or  caregiver  had
signed  a wraparound  release  form.
Data  Collection
The  purpose  of  this  research  project  was  to complete  a component  of  program
evaluation.  The  data  was  gathered  by  anonymously  surveying  parents  and  caregivers  of
Vale  Education  Center's  students.  The  researchers  study  population  was  27. Twenty-
seven  surveys,  accompanied  by  a cover  letter  and  a pre-addressed,  stamped  envelope,
were  mailed  to  parents  and  caregivers.  Two  weeks  after  the  initial  mailing,  reminder
postcards  were  serit  to all  twenty-seven  potential  participants,  thanking  those  who  had
completed  and  retumed  'ihe  survey  and  rernindir.g  others  of  the  time  frame  allotted  for
returning  the  surveys.  Piease  find  a copy  of  the attached  reminder  postcard  in  Appendix
D. The  final  sample  population  for  this  project  was  eight.
Procedures  of  Data  Analysis
The  data  collected  during  this  study  has  been  interpreted  by  categorizing  and  graphing
the  data  with  the  assistance  of  SPSS,  a statistical  computer  program.  A  descriptive
analysis  of  the  data  collected  was  used  for  the  purpose  of  this  research  project  and  data
was  further  explained  with  the  assistance  of  frequency  distributions  represented  in  tables
and  figures.  The  qua!itative  questions  on  the  questionnaire  were  interpreted  by  looking
for  cornrnon  themes  in  the  responses.  The  data  was  then  related  back  to  the  original
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research  question  and  discussed  in conjunction  with  the  findings  found  in the  literature
review  and  the  most  recent  literature.
Protection  of  Human  Subiects
The  questionnaire  used  in  this  study  was  administered  to be anonymous.  Names  were
identified  and  mailings  were  sent  by  Vale  Education  Center's  social  worker.  This  social
worker  did  not  have  access  to the  raw  data.  This  was  done  to increase  the  comfort  level
of  the  participants  and  to assure  the  participants  there  would  be no implications  for  those
who  chose  not  to  respond,  nor  would  there  be any  repercussions  for  responses  given.  The
letter  accompanying  the  questionnaire  explained  that  involvement  in  this  study  was
voluntary  and  in  no  way  would  completing  the  survey  affect  the  services  the  students  and
their  families  receive.  The  informational  letter  also  explained  that  consent  for
participation  was  given  by  completing  and  returriing  the  questionnaire.
Conclusion
This  chapter  has  provided  an overview  of  the  methods  used  in  conjunction  with  this
research  project.  The  fonowing  chapter  will  present  the  data  that  was  gathered  from  the
implementation  of  this  project.
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CHAJ'TER  5: FINDINGS
Introduction
The  following  section  provides  an overview  of  the  data  received  in  conjunction  with
this  research  project.  The  survey  used  for  the  purpose  of  this  project  sought  to identify
parent  and  caregiver  perceptions  of  the  services  their  children  received  through
wraparound  prograrnrning.  Some  of  the  questions  asked  were  directed  at wraparound
services  and  funding  while  others  where  specific  to components  of  Vale  Education
Center  which  incorporates  the  wraparound  philosophy.  This  questionnaire  also  sought  to
capture  the  areas  that  respondents  felt  had  been  most  difficult  for  their  students.  The
majority  of  questions  are  based  on a Likert  response  scale.  Four  open-ended  questions
were  also  included  on  the  questionnaire.  The  data  gathered  from  this  study  is shown  in
this  chapter  according  to the  research  question  it  best  correlates  with.  This  was  done  to
further  demonstrate  the  relationship  between  the  questions  asked  of  parents  and
caregivers  and  the  research  questions  that  generated  this  research  project.
The  Sample
The  individuals  surveyed  for  this  research  project  were  the  parents  and  caregivers  of
students  who  attended  Vale  Education  Center  in  Independent  School  District  191  (ISD
191).  This  school  district  encompasses  families  living  in  the  Bumsville,  Eagan  and
Savage  area. A  total  of  eight  questionnaires  were  returned  and  used  for  the  purpose  of
this  study.  Individual  derriographics  were  not  included  on  the  survey  in  order  to protect
confidentiality.
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Research  Question  I
The  initial  research  question  sought  to identify  the  perceptions  of  parents  and
caregivers  on the  influence  of  wraparound  services  in  a Level  V,  special  education
program.  Following  are the  responses  given  to the  specific  questionnaire  items  that
sought  to answer  this  research  question.
Are  parents  and  caregivers  well  informed  about  their  children's  involvement  in
wraparound  programming?
Six  out  of  the  8 respondents,  or  75%,  reported  that  they  strongly  agreed  or  agree  that
they  were  well  informed  about  their  child's  involvement  in  wraparound  (Figure  5-1).  The
other  25%  reported  they  were  indifferent  about  being  informed  of  their  child's
involvement  in  wraparound.
Figure  5.1: How  Well  Informed  are  Respondents
About  Their  Child's  Involvement  in Wraparound.
indifferent
agree
agree
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Wraparound  services  seek  to meet  individual  needs.  The  small  classroom  size  and
teacher  / student  ratio  at Vale  Education  Center  allowed  my  child  to receive  the  amount
of  individual  attention  they  need.
All  of  the  respondents  reported  they  either  strongly  agree  or  agreed  that  the  small  size
and  student  teacher  ratio  was  helpful  in  having  their  students  needs  met  (N  =  8). 62.5%
strongly  agreed  and  37.5%  agreed
Parents  and  caregivers  feel  their  students  are happy  with  the  services  they  are
receiving.
Three  respondents  reported  they  strongly  agreed  or  agreed  that  their  student  is happy
with  the  services  they  received.  Two  respondents  stated  they  were  indifferent  about  their
student's  level  of  happiness  with  services.  The  remaining  three  respondents  reported  they
disagreed  that  their  children  were  happy  a,vith the  services  they  were  receiving  (Figure
5.2).
Do  parents  feel  they  are  well  informed  about  their  child's  progress  at Vale  Education
Center?
Seven  out  of  eight  respondents  reported  they  strongly  agree  or  agree  that  they  were
well  informed  about  their  child's  progress  at school.  One  respondent,  12.5%,  reported  he
/ she disagree,  he  / she  did  not  feel  well  infomied  about  their  child's  progress  at school.
ngUre5i2:  Pare[ltSandCaregiVerSFeelTheirCIlildff,nareHautlVmul
filC  !;t,ivita,b  They  sot,  fleceiVing  Through Wraparound
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Happy  with  Services
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Do  you  feel  encouraged  by  staff  and  providers  to become  involved  in  your  child's
education?
Seven  out  of  the  eight  respondents,  87.5%,  reported  they  strongly  agree  or agree  that
they  felt  encouraged  to become  involved  in  their  child's  education.  One  respondent
reported  feeling  indifferent  about  how  encouraged  they  felt  to become  involved  in their
child'  s education.
Do  staff  and  providers  treat  me  with  respect?
One  hundred  percent  of  the  respondent  reported  they  strongly  agree  or  agree  that  they
were  treated  with  respect  by  staff  and  providers,  50%  strongly  agreed  and  50%  agreed.
What  do  parents  perceive  as their  biggest  challenges,  over  the  past  year,  in  assisting
their  child  through  the  school  process?  (The  responses  shown  here  were  pro'vided  to  an
open-ended  question).
Five  out  of  the  eight  respondents  reported  their  biggest  challenge  was  getting  their
child  to school  on  time  and  / or  just  getting  them  to school.  Some  of  the  other  responses
that  tied  in  closely  with  getting  their  students  to school  were:  getting  the  child  to
cooperate;  acting-out  behaviors  / suspensions;  finding  things  to motivate  students,  and;
raising  grades.  Other  challenges  parents  / caregivers  listed  included  coping  with  mental
health  issues,  medication  compliance  and  drug  use.
What  services  have  parents  / caregivers  and  their  children  received  through  Vale
Education  Center?  How  did  they  describe  their  experiences  with  the  people  or  services
they  received?  (The  responses  shown  here  were  given  to an open-ended  question).
The  largest  mutual  responses,  six  out  of  eight  surveyed,  reported  rewards  given  as
incentives  to their  children  as a service  provided.  (Rewards  were  often  provided  at Vale
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Education  Center  to reinforce  positive  behavior).  Four  respondents  reported  receiving
counseling  and  / or  assessments.  Two  surveys  identified  group  work  provided  at Vale  as
a service  they  received.  Other  services  mentioned  included  assistance  in  paying  for
medications,  paying  for  camps,  the  special  education  program  itself,  wraparound  teams
and  positive  staff  support.
How  did  the  respondents  feel  about  their  experiences  with  these  services?  Three
respondents  identified  that  counseling  services  were  beneficial  (specifically  that  it  was
on-site)  and  that  staff  were  helpful  (teachers,  social  worker,  nurse)  in  meeting  needs  for
their  children,  problem  solving  and  had  a willingness  to listen.  One  opposing  comment
was  given  that  the  personnel  haven't  always  been  great.  One  respondent  also  identified
that  the  wraparound  team  was  working  well.
Research  Question  n
The  second  research  question  asked  parents  to identify  whether  or  not  they  feel  the
implementation  of  the  wraparound  philosophy  has  been  effective  in  meeting  the  needs  of
their  children.  Following  are the  responses  given  to the  specific  questionnaire  items  that
pertain  to  this  question.
Has  the  incorporation  of  wraparound  programming  been  helpful  in  meeting  the  needs
of  my  child?
Six  out  of  the  eight  respondents,  75%,  reported  they  strongly  agreed  or  agreed  that  the
services  implemented  through  wraparound  have  been  helpful  in  meeting  the  needs  of
their  child.  One  respondent  reported  they  were  indifferent  about  whether  or  not  the
services  were  helpful  and  one  respondent  reported  they  disagreed  that  the  services  had
been  helpful  (Figure  5.3).
Figure  5.3: Wraparound  Services,  Provided  Through
Vale  Education  Center,  Have  Been  Helpful  in Meeting
the  Needs  of  My  Child.
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Attending  Vale  Education  Center  has helped  my  child  make  academic  progress?
Seventy  five  percent,  six  out  of  eight  respondents,  reported  they  either  strongly  agreed
or agreed  that  attending  this  school  was  helpful  in their  child  making  academic  progress.
One  parent/  caregiver  reported  they  were  indifferent  about  whether  or  not  Vale  had  been
helpful  in  their  child's  academic  progress.  One  parent  disagreed;  they  did  not  feel  Vale
had  been  helpful  in  their  child's  academic  progress.
Do  you  feel  that  staff  and  providers  draw  on your  child's  strengths?
On  this  questionnaire  item,  6 out  of  8 respondents  reported  they  either  strongly  agreed
or agreed  that  staff  and  providers  drew  on  their  child's  strengths.  Two  respondents
reported  they  were  indifferent  on  this  matter  (Figure  5.4).
Figure  5.4: I Feel  Staff  and  Providers  Draw  on
My  Child's  Strengths.
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Is there  anything  staff  members  and providers  could  do differently  to help  your
student  be more  successful?  (The  responses  shown  here  were  given  to an open-ended
question).
Three  respondents  gave  positive  statements,  stating  staff  were  doing  a good  job.  One
respondent  suggested  staff  could  be more  patient.  Other  responses  stated  parents  and
caregivers  needed  to be better  informed.  Suggestions  offered  included  further  defining
the truancy  process,  mailing  parents  information  (instead  of  sending  it home  with
students)  or by  contacting  parents  by  phone.  The  suggestion  was  also  made  to develop  a
handbook  including  the rules  and  regulations  for  behavior  standards,  busing  policies  and
attendance  requirements.
Research  Question  III
Research  question  three  asked  parents  / caregivers  to identify  areas  that  have  been
problematic  for  their  children.  The  following  responses  were  given  to questionnaire
items,  which  sought  to identify  these  areas.
In the past  year,  what  areas  have  caused  'problems  for  your  child?
Six  out  of  eight  respondents  reported  that  truancy  had  been  or had  sometimes  been  a
problem  for  their  child.  Two  reported  that  tniancy  had  not  been  an issue.  Six  out  of  eight
respondents  also  reported  that  academics  had  been  a difficult  area  for  their  child  over  the
past  year. Two  reported  that  academics  had  not  been  problematic  for  their  student.
Three  parents  / caregivers  reported  that  drug  use had  been  or  had  sometimes  been  a
problem  for  their  child.  Five  parents,  or 62.5  percent,  reported  this  had  not  been  an area
of  difficulty  for  their  children.  One  hundred  percent  of  the  respondents  stated  their  child
had  or sometimes  had  difficulty  respecting  adults.  75%  of  respondents  reported  yes and
41
25%  reported  that  sometimes  this  was  an area  of  difficulty.  Six  out  of  eight  respondents
reported  that  their  child  had  or  sometimes  had  trouble  with  the  law.  Two  parents  /
caregivers  did  not  feel  this  was  an area  of  concern  for  their  child.  Approximately  88%  of
parents  felt  their  student  had  or  sometimes  had  difficulty  with  mental  health  issues.  One
respondent  disagreed  that  this  had  been  a problem  for  their  child  over  the  past  year.  One
parent  also  listed,  under  the  other  category,  ADHD  (Attention  Deficit  Hyperactivity
Disorder)  had  been  an area  of  difficulty  for  their  child.  Summaries  of  these  areas  of
concern  are shown  in  Table  5. 1.
Other  areas  of  concem  that  were  listed  in  the  responses  to  the  open-ended  questions:
child  is not  cooperative;  medication  compliance;  finding  things  that  motivate  students,
and;  poor  grades.
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Table  5,1: Summary  of Problem  Areas  for  Students
at Vale  Education  Center,  as Identified  by Parents.
Statistics
TRUANCY ACADEMIC DRUGUSE RESPADUL
N Valid
Missing
Mean
Median
Std.  Deviation
Variance
Range
Minimum
Maximum
8
o
1 .50
1 .00
.76
.57
2
1
3
8
o
1 .75
1 .50
.89
.79
2
1
3
8
o
2.13
2.00
.64
.41
2
1
3
8
o
1.50
1.00
.93
.86
2
1
3
Statistics
TROBLAW MHISSUES OTHER
N  Valid
Missing
Mean
Median
Std.  Deviation
Variance
Range
Minimum
Maximum
8
o
2.25
2.50
.89
.79
2
1
3
8
o
1.63
1.00
.92
.84
2
1
3
8
o
1.88
2.00
.35
.13
1
1
2
Table 5.2: Students fnvolvement  in Truancy  Over
the  Past  Year
TRUANCY
Frequency Percent Valid  Percent
Cumulative
Percent
Valid  ']eS
no
sometimes
Total
5
2
1
8
62.5
25.0
12.5
100.0
62.5
25.0
12.5
IOO.O
62.5
87.5
100.0
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Table
 5.3: Students
 Who
 Struggled
 with
 Academic
Work  Over  the
 Past
 Year.
ACADEMIC
Frequency Percent Valid
 Percent
CumulaUve
Percent
Valid
 yes
no
sometimes
Total
4
2
2
8
50.0
25.0
25.0
100.0
50.0
25.0
25.0
100.0
50.0
75.0
100.0
Table
 5.4:
 Involvement
 with
 Alcohol
 and
 / or Drug
Abuse
 Over
 the  Past
 Year.
DRUGUSE
Frequency Percent Valid
 Percent
Cumulative
Percent
Valid
 yes
no
sometimes
Total
1
5
2
8
12.5
62.5
25.0
100.0
12.5
62.5
25.0
100.0
12.5
75.0
100.0
Table
 5.5: Students
 Who
 Have
 Struggled
 With
Respecting
 Adults
 Over
 the
 Past
 Year.
RESPADUL
Frequency Percent Valid
 Percent
Cumulative
Percent
Valid
 yes
sometimes
Total
6
2
8
75.0
25.0
100.0
75.0
25.0
100.0
75.0
100.0
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Table  5.6: Students  Who  Have  Been  In Trouble  With
the  Law  During  the  Past  Year.
TFIOBLAW
Frequency Percent Valid  Percent
Cumulative
Percent  i
Valid  yes
no
sometimes
Total
2
2
4
8
25.0
25.0
50.0
100.0
25.0
25.0
50.0
100.0
25.0
50.0
100.0
Table  5.7: Students  Who  Have  Struggled  With  Mental
Health  Issues  During  the  Past  Year.
MHISSUES
Frequency Percent Valid  Percent
Cumulative
Percent
Valid  yes
no
sometimes
Total
5
1
2
8
62.5
12.5
25.0
100.0
62.5
12.5
25.0
100.0
62.5
75.0
100.0
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Surnrnary
This  chapter  presented  the  findings  of  the  data  gathered  in order  to seek  answers  to the
pertinent  research  questions  asked  in this  research  project.  Data  presented  in  this  chapter
show  the  results  gathered  from  the  distribution  of  the  researcher's  survey  instrument.
Data  is categorized  according  to individual  variables.  The  following  chapter  will  further
explore  the  responses  presented  in  this  chapter  as well  as examine  the  strengths  and
limitations  of  this  study  and  its  implications  for  social  work  practice.
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CHAPTER  6: DISCUSSION
Introduction
The  final  chapter  of  this  thesis  provides  a discussion  of  the  findings  presented  in the
Findings  Chapter.  The  data  shown  in  chapter  five  is representative  of  the  research
questions  which  sought  to identify  parent  and  caregivers  perceptions  of  the  influence  of
wraparound  prograrnrning  at Vale  Education  Center.  This  chapter  also  includes  the
strengths  and  limitations  of  this  study  and  the  implications  for  social  work  practice  and
policy  and  for  future  research.
Parent  and  Caregivers  Perceptions
Overall,  the  responses  given  to  the  questions  were  positive.  Parents  and  caregivers
that  responded  to this  study  felt  the  influence  of  wraparound  services  was  positive.
Parents  generally  agreed  that  they  were  well  informed  about  their  child's  involvement  in
wraparound  programming  as well  as informed  about  their  child's  progress.  Traditional
services  have  not  viewed  parents  as partners  in  the  change  process  (VanDenBerg,  1996).
Wraparound  services  focus  on  drawing  in  the  parents  to be included  in  every  stage  of
overall  plan  and  process  for  their  children  (Epstein,  1998).  This  may  influence  the  way
parents  and  caregivers  perceive  service  systems  and  service  providers.  All  the
respondents  agreed  or  strongly  agreed  that  they  were  treated  with  respect  by  staff  and
providers.  The  belief  that  parents  and  caregivers  were  treated  with  respect  may  have
influenced  the  positive  perceptions  made  by  parents.
Respondents  also  perceived  that  the  small  classroom  size  provided  at Vale  Education
Center  was  helpful  in  meeting  the  needs  of  the  students.  Individualizing  services  is a
major  component  of  wraparound  that  would  be difficult  to  implement  in  a traditional
47
education  setting  where  numbers  are much  larger.  Parents  also  reported,  87.5%,  they  felt
encouraged  to become  involved  in their  child's  education.
Parent  and caregiver  responses,  as to whether  or not  their  child  was  happy  with  the
services  they  were  receiving,  generated  the highest  incidences  of  negative  response.
Three  out  of  eight  respondents  reported  they  did  not  feel  their  student  was  happy  with  the
services  they  were  receiving  and  two  respondents  stated  they  were  indifferent  about  this
relationship.  Similar  results  where  represented  in a study  conducted  on  the "Break-
through  for  Families"  project.  This  project  worked  to strengthen  families  who  had  been
the  most  difficult  to reach  and  who  had complex  needs. This  study  showed  parents  as
being  significantly  more  satisfied  with  the family's  functioning  after  involvement  in  a
wraparound  project,  where  children's  ratings  on the scale  improved  little  (Ray,  1998).
Parents  may  be more  likely  then  their  children  to give  positive  responses  about  their
families  involvement  in wraparound.
The  questionnaire  provided  an opportunity  for  respondents  to report  what  they  felt  had
been  the  biggest  challenge  for  them  in assisting  their  student  through  the  educational
process.  The  responses  shown  reinforce  two  aspects  of  wraparound  programming.  The
challenges  listed  by  parents  represent  multiple  areas  of  functioning  and  demonstrate  the
need  for  multiple  system  supports  in serving  this  population.  Secondly,  it  reinforces  the
need  for  the  support  and  involvement  of  the  parents  in the wraparound  process.  Parents
were  able  to identify  multiple  services  they  received  such  as assessments,  counseling,
incentives  for  their  children,  and  assistance  in paying  for  extracurricular  activities.  Parent
and  caregiver  responses  included  the support  of  outside  agencies  providing  services
through  this  special  education  program,  which  demonstrates  the involvement  of  the
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community,  another  major  component  of  the wraparound  process.  One  reason  that
schools  traditionally  have  not  been  able  to respond  positively  to students  with  special
needs  is because  teachers  and support  staff  have  traditionally  worked  in isolation,  without
the help  of  other  professionals  and family  members  (Eber,  1997).  The  involvement  of
cornrnunity  professionals  and family  members  used  in wraparound  programming
increases  the support  for  school  personnel  in their  ability  to serve  this  population.
Program  Effectiveness
The  second  research  questioned  sought  to identify  whether  or not  parents  felt  the
incorporation  of  wraparound  programming  was effective  in meeting  the  needs  of  their
students.  Again,  the responses  to these  questionnaire  items  tended  to be positive.
Seventy  five  percent  of  parents  strongly  agreed  or  agreed  that  wraparound  services  were
helpful  in  meeting  the needs  of  their  child.  Seventy  five  percent  of  parents  also  agreed
that  attending  Vale  Education  Center  had  been  helpful  in their  student  making  academic
progress.
Six  out  of  eight  respondents  reported  they  either  strongly  agreed  or  agreed  that  staff
and  providers  drew  on their  child's  strengths.  Focusing  on child,  family  and
environmental  strengths  is a large  component  of  wraparound  programming.  Historically,
this  has not  always  been  the case; rather  there  has been  a tendency  to focus  on
pathological  problems  (Rosenblatt,  1996).  This  may  tie  into  the way  parents  perceive
wraparound  programming.  If  they  see staff  and  providers  as drawing  on their  child's
strengths,  they  may  be more  likely  to view  services  in a positive  manner.  "A  strength
based  approach  builds  on the child  and  family  cooperation  and  encourages  the family  to
trust  the professionals  who  are involved  in  the  planning  process  (VanDenBerg,  1996).
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Respondents  were  given  the  opportunity  to make  suggestions  about  what  staff  and
providers  could  do differently  to make  their  students  more  successful.  The  suggestions
made  generally  reflected  changes  that  could  be made  in  the  overall  program,  such  as the
way  information  is communicated  between  home  and  school  and  developing  a handbook
that  would  outline  the  rules  and  regulations  of  the  school.
Challenging  Areas
The  final  research  question  associated  with  this  research  project  sought  to identify  the
areas  parents  and  caregivers  saw  as most  difficult  for  their  students.  The  purpose  of  this
question  was  to identify  areas  were  parents  and  students  may  need  more  support  in  the
future.  Often  the  children  and  families  served  through  wraparound  have  needs  in  many
facets  of  their  lives.  If  these  needs  are  not  met,  they  may  have  a dramatic  effect  on  the
quality  of  life  of  the  family  (VanDenBerg,  1996).
Systems
While  individualizing  services  to meet  the  needs  of  families  is a major  theme  in  the
wraparound  process,  the  influence  of  systems  cannot  be overlooked.  Wraparound
services  were  developed  to serve  children,  and  their  families,  who  have  multi-system
needs.  Many  wraparound  programs  use  a 'system  of  care'  approach  which  places
emphasis  on  the  linkages  between  different  agencies  serving  the  child  and  family
(Rosenblatt,  1996).  Based  on  information  gathered  from  this  study  children  and  families
could  potentially  become  involved  in  numerous  systems.  Systems  theory  suggests  using
the  understanding  of  one  system  to  better  understand  another  (Andrea,  1996).  The  inter-
relatedness  of  various  systems  in  the  wraparound  process  may  be helpful  in  this  aspect.
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Understanding  the  family  system  of  a child  may  provide  a better  understanding  as to how
a child  may  perform  in another  system,  such  as the school  system.
Strengths
Focusing  on child  and  family,  environmental,  and  systems  strengths  is a major
component  of  the  wraparound  process  cited  repeatedly  throughout  the  literature.
Strengths  should  be introduced  in  the  assessment  phase  and  should  follow  throughout  the
wraparound  process.  The  strengths  perspective  is also  tied  into  the  involvement  of
systems  in  the  literature.  'Ecological  strengths  enhancement'  as it  is referred  to,  is the
process  where  strengths  are  identified  in  the  family,  school  and  community  and  "actively
combined"  to address  the  needs  in  each  system  (Malysiak,  1998).  This  applies  to efforts
of  the  strengths  perspective  in  providing  wraparound  services.
Study  Strengths  and  Limitations
One  of  the strengths  of  this  study  is that  this  is the  first  time  this  study  has been
conducted  at Vale  Education  Center.  It  is also  the  first  time  a study  has  been  completed
seeking  parent  and  caregiver  perceptions,  asking  the  specific  questions  identified  on  the
research  instrument.  A  family's  involvement,  as a key  player  in  the  lives  of  their
children,  is strongly  supported  in  the  wraparound  literature  and  also  supported  from  a
strengths  perspective.  Furthermore,  this  study  may  serve  as a foundation  for  future
research  at Vale  Education  Center  or  other  educational  programs  that  encompass  the
wraparound  philosophy.  The  research  questionnaire  designed  to correlate  with  this
research  project  could  be  used  in  future  research  projects  or  it  may  be  used  as a base  for
the  development  of  other  research  instniments.
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This  study  is limited  in its ability  to make  generalizations  to the larger  population  due
to its small  sample  size. Much  of  the research  that  has been  conducted  on wraparound
programming  have  been  based  on small  sample  size. While  the findings  of  these  studies
may  not  be considered  conclusive  they  offer  the following:  promising  trends  on research
in the wraparound  process;  building  accountability,  and; the  use of  new  and creative
measures  that  provide  promise  for  future  development.  (Rosenblatt,  1996).  Low
response  rates  may  have  resulted  in this  study  for  various  reasons.  Parents  and
caregivers  may  already  feel  overwhelmed  and  therefore  need  to prioritize.  Priority  may
not  be given  to something  such  as a survey.  In the future  it  may  be helpful  to tie
evaluations  in  closer  with  the program,  such  as by  having  parents  complete  surveys  at
parent  / teacher  conferences  or  at parent  meetings.  The  language  used  in correlation  with
this  project  may  have  caused  confusion  for  some  parents.  While  attempts  were  made  to
prevent  language  from  becorning  a barrier  in this  study,  it  may  have  still  posed  a problem
for  some. This  study  is also  limited  in  that  it did  not  incorporate  a means  to gain
feedback  over  an extended  period  of  time.  Future  studies  may  want  to pursue  surveying
parents  and  caregivers  at different  times  throughout  a school  year  to control  for  external
factors.
The  research  questionnaire  designed  to correlate  with  this  research  project  could  be
used  in future  research  projects  or it  may  be used  in the development  of  other  research
instnxments
Implications  for  Social  Work  Practice  and  Policy
This  study  has direct  implications  for  social  work  practice.  The  positive  feedback
gathered  in this  study  demonstrates  the importance  of  using  wraparound  services  when
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serving  this  population.  Collaborating  with  parents  in working  with  their  children  is
especially  important  and efforts  need  to continue  to ensure  this  happens.  Parents  are still
frequently  blamed  for  problems  their  children  experience.  While  there  may  be problems
in the overall  functioning  of  the family  systems,  blaming  parents  only  creates  baniers
between  the family  and professionals.  This  is why  it is so important  to involve  the family
system  in the change  process,  otherwise  changes  made  with  just  one member  (the  child)
will  likely  not  be maintained.  Social  workers  need  to be in  tune  to the families  and the
greater  communities'  influence  and strengths  to best  serve  this  population.
As  wraparound  services  progress,  I believe  it  would  be instrumental  to incorporate  a
means  to conduct  ongoing  evaluate  in direct  practice.  In doing  this  social  workers  would
be more  in  touch  with  ongoing  feels  and progress  of  child  in  the  wraparound  process.
This  study  demonstrates  the  importance  of  the cominued  involvement  of  schools  in
the wraparound  process.  Children  spend  a significant  amount  of  time  in school  and
therefore  it seems  logical  to serve  them  in this  arena. Schools  are a good  place  for  early
identification  of  emotional  and  behavior  disorders.  However,  this  would  mean  school
staff  need  to be properly  trained  and  supported.  Schools  also  need  to have  the  continued
collaboration  and support  of  outside  service  agencies  to meet  the  diversity  of  needs
presented  by  this  population.  The  continued  involvement  of  wraparound  programming
with  schools  supports  the continued  collaboration  of  incorporating  outside  supports  for
families  and for  school  personnel.
Recommendations  for  Future  Research
One  of  the things  cited  repeatedly  in the literature  is the  need  to continue  researching
wraparound  programming.  "Without  scientific  evaluation,  credibility  is hard  to establish
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with  legislators  and  budgetmakers,  and  programrnatic  questions,  such  as what  works  best
and  for  whom,  cannot  be answered"  (Evans,  p.56,  1996).  The  implementation  of  the
wraparound  programming  in  multiple  arenas  further  justifies  the  need  for  ongoing
research.  Future  research  efforts  may  want  to explore  the  relationship  between
demographics  and  wraparound  services.  One  way  this  could  be completed  would  be to
conduct  statewide  efforts  that  would  examine  the  similarities  and  differences  of
wraparound  services  administer  in  rural,  urban  and  suburban  areas.
Specifically,  this  study  offers  one  component  for  evaluating  wraparound  services  in
special  education.  This  study  may  be used  for  future  comparison  for  research  conducted
at this  special  education  site  and  also  offers  other  special  education  programs  an example
of  evaluating  the  wraparound  process.  The  move  from  institutional  care  to serving
children  in  their  own  homes  and  communities  will  continue  to emphasize  the
involvement  of  parents  and  caregivers.  Their  perceptions  of  services  and  ability  to voice
their  views  will  be vital  in  future  programming  and  research.  Furthermore,  data
presented  in  a study  conducted  at La  Grange  Area  Department  of  Special  Education's
Wraparound  Project,  showed  that  school  based  wraparound  projects  may  prevent
placement  in  more  restrictive  settings  and  out-of-home  care  (Eber,  1996).  Research  in
this  area  is important  for  continued  success.
Future  research  conducted  at Vale  Education  Center  and  other  similar  special
education  programs  would  be helpful  in  further  defining  the  role  and  effectiveness  of
coupling  wraparound  programming  with  special  education.  Research  conducted  may
want  to expand  on  the  infomiation  sought  after  in  this  study.  The  development  of
instruments  is a needed  piece  of  wraparound  research  (Epstein,  1998).  While  the  tool
designed  to be used  in  this  study  has been  helpful;  it may  have  proved  more  effective  if  it
incorporated  some  demographic  information.  This  would  have  allowed  more  insight  into
which  parents  saw  the  incorporation  of  wraparound  as positive.  Demographics  could
include  things  such  as income,  age,  marital  status,  level  of  education  of  parents  and  race.
The  incorporation  of  demographic  data  may  also  be helpful  in  addressing  components  of
wraparound  that  were  not  addressed  in  this  particular  project.  For  example,  wraparound
teams  should  be representative  of  the  unique  make-up  of  the  community  and  the  ethnicity
of  the  family  (Epstein,  1998).  Demographics  could  provide  information  about  whether  or
not  wraparound  services  were  meeting  various  expectation  of  programming.  It  may  also
be beneficial  to  examine  specific  components  of  the  wraparound  process.  Researching
the  effectiveness  of  individual  components  of  prograrnrning  would  give  services
provider's  greater  insight  into  the  specific  services  that  are  most  beneficial  for  families.
Future  research  efforts  could  also  examine  the  conelation  between  parent's
perceptions  and  student's  progress.  While  this  type  of  research  does  not  control  for
confidentiality,  it  offers  valuable  information  that  could  not  be obtained  in  this  study.
Other  efforts  may  want  to include  surveying  the  students  about  their  perceptions  of
wraparound  services,  as they  should  also  have  a means  to provide  feedback  on the
services  that  have  an effect  on  their  lives.  It  may  also  be interesting  to  compare  the
perceptions  of  students  with  their  parents'  perceptions  and  examine  the  relationship
between  the  two.
Conclusion
This  study  has  demonstrated  that  the  way  children  and  families  with  mental  health
needs  are  being  served  has changed  dramatically  over  the  last  century.  Parents,
55
caregivers  and  community  members  will  continue  to  play  a vital  role  in  the  way  services
are provided  to this  population.  The  positive  responses  given  by  parents  and  caregivers
demonstrate  the  importance  of  wraparound  programming.  Undoubtedly,  services  will
continue  to evolve  as providers  seek  to identify  the  best  means  by  which'to  serve  this
population.  At  the  present  time,  the  wraparound  process  seems  to be at the  center  of
providing  services.  The  successfulness  of  coupling  wraparound  services  with  special
education  programs  should  be built  upon  so that  children  with  emotional  and  behavior
disorders  can  continue  to achieve  in  the  academic  arena.  It  is important  that  we  continue
to research  this  approach  to providing  care  so that  it  can  continue  to evolve  to its  greatest
potential  and  serve  children  and  families  to its greatest  ability.
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APPENDIX  A
Letter  of  Support
February  14,  2000
Consent  has  been  granted  for  Brenda  Chapman,  A4SW  Intern,  to complete  a study  on the
incorporation  of  wraparound  programming  at Vale  Education  Center.  This  project,
"Surveying  Parents  Perceptions  of  the  Wraparound  Process  in  a Special  Education
Setting"  will  be  completed  in conjunction  with  the  required  MSW  thesis.  The  purpose  of
this  study  is to gain  feedback,  from  the  parents  and  caregivers  of  students,  on  the
incorporation  of  the  wraparound  philosophy  in a special  education  setting.
For  the  purpose  of  this  project,  the  researcher  will  have  access  to the  names  and  addresses
of  parents  and  caregivers  whose  children  have  been  involved  in  the  wraparound  process.
Surveys  will  be mailed  to  the  selected  families,  accompanied  by  a cover  letter  explaining
the  purpose  of  this  project.  The  letter  also  explains  that  the  participants  will  remain
anonymous  and  that  their  involvement  in  this  study  is completely  voiuntary.  The  primary
researcher  agrees  to conduct  this  study  in  an ethical  manner.  Upon  completion  of  this
study,  the  researcher  will  share  the  results  with  Vale  Education  Center  in  an executive
format.  Results  will  also  be made  available  to parents  and  caregivers  upon  completion  of
the  project.
By  signing  this  form  I am  giving  consent  for  the  researcher  to complete  this  project  at
Vale  Education  Center.
Twyla  Bjornnord,  Administrator: Date:
Cathy  Maki,  School  Social  Worker: Date:
Brenda  Chapman,  MSW  Intern: Date:
APPENDIX  B
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To  the parents  and caregivers  of  Vale  Education  Center  students:  t
%
G
My name  is Brenda Chapman and I am a MSW intern, from Augsburg College, working at Vale Education B
Center  this  year.  As  a part  of  my  thesis,  I am working  to complete  an evaluation  of  wraparound  services  ;!
provided through Vale. I have chosen to survey the parents and caregivers, of students in grades 7-12,  b
whose  children  have  been  involved  in the wraparound  process.  As the primary  caregivers  of  the  students,  it ?
4is imponant  to have  your  feedback  on the services  provided  through  Vale  Education  Center.
The  questions  in  the  enclosed  survey  reflect  the wraparound  philosophy.  For  those  of  you  who  are not
familiar  with  wraparound,  it is a part  of  the children's  mental  health  programming  which  states  services
should  be catered  to meet  the specific  needs  of  children  and flexible  funding  should  be available  to provide
these  services.  Vale  Education  Center  incorporates  this  philosophy  and also  accesses  wraparound  funding
to provide  services  to students.
As  a means  to evaluate  the  incorporation  of  wraparound  programming  I have  developed  a questionnaire
which  reflects  the  influence  of  wraparound  at Vale.  I would  like  to ask  all  parents  and caregivers  to
complete  this  survey  as a means  to provide  feedback  about  your  child's  involvement  in this  process.  I ask
that  you  please  complete  the  survey  and return  it in the pre-addressed,  stamped  envelope  before  April  17,
2000.  Your  feedback  would  be greatly  appreciated.  If  you  have  any  question  or  comments  please  contact
Cathy  Maki  or  myself  at 612-707-6272.
Please  note  that  your  involvement  in this  survey  is completely  voluntary.  In no way  will  your  participation
affect  your  current  or  future  relationship  with  Vale  Education  Center  or  Augsburg  College.  Additionally,
the researcher  will  not  know  who  receives  or  returns  the  surveys,  to insure  the  information  is anonymous.
There  are no risks  involved  in participating  in this  project.  The  indirect  benefit  of  this  project  is that  it
provides  the opportunity  to better  assess one  component  of  this  program.  All  collected  data  will  be
destroyed  one year  after  the  project  is completed.  Direct  quotes,  from  those  surveyed,  may  be used  in the
researcher's  final  paper.  By  completing  and  returning  this  survey  you  are giving  consent  to participate  in
this  project.  The  results  of  this  evaluation  will  be made  available  to parents  and  caregivers  upon  request.
Thanks  for  your  assistance  in making  this  an effective  process.
Respectfully  Submitted,
Brenda  Chapman,
MSW  Intern
Augsburg  IRB  Approva/  #: 2000-25-3
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APPENDIX  C
Parent  Feedback  Questionnaire
Please  respond  to the following  statements  to the  best  of  your  knowledge.  Please  note  the wraparound
process  focuses  on meeting  the individual  needs  of  students  and  funding  is used to purchase  goods  and
services.  At  Vale  Education  Center  funding  is used  to purchase  things  such  as medications,  counseling
services,  rewards  for  students  and other  things  as seen appropriate.
1. I feel  I am well  informed  about  my  child's  involvement  in the wraparound  process.
( ) Strongly  Agree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
2.  Wraparound  services,  provided  through  Vale  Education  Center,  have  been  helpful  in meeting  the needs
of  my  child.
( ) Strongly  A,oree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
3.  Wraparound  services  focus  on meeting  individual  needs. I feel  the small  classroom  size  and teacher  /
student  ratio  at Vale  Education  Center  allows  my  child  to receive  the amount  of  individual  attention
they  need.
( ) Strongly  Agree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
4.  Attending  Vale  Education  Center  has helped  my  child  make  academic  progress.
( ) Strongly  Agree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
5.  I feel  the  staff  and providers  draw  on my  child's  strengths.
( ) Strongly  Agree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
6.  I feel  my  student  is happy  with  the  services  he / she is receiving  through  Vale  Educational  Center.
( ) Strongly  Agree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
7.  I feel  I am well  informed  about  my  child's  progress  at school.
( ) Strongly  Agree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
8. I feel  encouraged  by  Vale  staff  and  other  providers  to become  involved  in my  child's  education.
( ) Strongly  Agree
( )Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
9.  I feel  the staff  and  providers  I have  been  in contact  with  treat  me with  respect.
( ) Strongly  Agree
( ) Agree
( ) Indifferent
( ) Disagree
( ) Strongly  Disagree
10. What  has been  the  biggest  challenge  for  you,  this  past  year,  in helping  your  child  through  the school
process?
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11.  Please  list  any  services  you  or  your  child  received  this  year  through  Vale  Education  Center  (Such  as
counseling,  assessments,  assistance  in  paying  for  medications,  rewards).
(OVER)
12. If  you  responded  to question  11,  please  explain  your  experiences  with  the  people  or  services
you've  received  through  Vale  Education  Center.
13. Do  you  think  there  is anything  staff  and  providers  could  do  differently  to help  your  student  be more
successful?
14. Please  check  off  whether  or  not  the  following  items  have  caused  problems  for  your  student  this  past
year.
a. Truancy
b. Academic  Work
c. Using  drugs  or  alcoho!
d. Respecting  adults
e. Trouble  with  the  law
f. Mental  health  issues
(depression,  anxiety)
g. other  (Specify)
Yes
Yes
Yes
Yes
Yes
Yes No
Sometimes
Sometimes
Sometimes
Sometimes
Sometimes
Sometimes
Yes No Sometimes
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To
 the parents
 and
 caregivers
 of
 Vale  Education
 Students:
 _
W
t
I would like
 to take
 this
 opportunity
 to
 thank all those
 who have completed
 I
the
 recently
 mailed
 survey
 on the
 influence
 of
 wraparound
 prograrnrning
 at  ,g
Vale
 Education
 Center.
 Your  feedback
 is a valuable
 piece  of  this  project.
For
 those
 of  you
 who  have
 not  yet  returned
 the
 survey
 I would
 like
 to
 ,
remind
 you
 that  you  still
 have  until  April
 17,  2000  to
 return
 the  survey.
Thank
 You,
Brenda
 Chapman,
MSW
 Intem
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